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Abstract. Private school actors, governments and the public commit symbolic 

violence against private school students through negative stereotype frames and 

construct positive stereotype frames for public school students in a social 

practice. The purpose of this study is to analyze the factors causing private school 

actors, government and society to commit symbolic violence against private 

school students through stereotype frames and find positive symbolic 

violence. This research was conducted using mixed methods concurrent 

embedded methods in 6 private schools and 6 public schools. Qualitative research 

informants as many as 43 people were determined usingpurposive sampling while 

quantitative research respondents as many as 301 people were determined 

using random sampling . Data collection was carried out using Likert and 

Gutman scale questionnaire sheets, direct observation sheets, structured 

interview sheets and document notes. Qualitative data that has been collected is 

analyzed through the stages of data reduction, data display 

then draws conclusions, while quantitative data are analyzed through the stages 

of verification, tabulation and percentage of data. The results showed that the 

accumulation of different capital (economic, social culture, baseball) became the 

deciding factor of public schools as the dominant class and private schools as a 

popular class with religious capital which had an impact on the dominance of 

public school classes over private schools in the social sphere (education) 

which forms a social practice. Symbolic violence is carried out through the 

mechanism of positive stereotype frames for public school students 

and negative stereotype frames for private school students. Symbolic violence 

does not always have negative implications but also has positive / 

constructive implications because students and private school actors make 

stereotypes as motivation in fighting (the realm) to form new habitus towards 

more positive changes in social practices by optimizing religious 

capital possessed. 

  

Keywords: Symbolic Violence, private school students, Frame Stereotypes. 
  

1. INTRODUCTION  

Every society has the power, knowledge capital, economic, cultural, social, symbol) in an arena 

( fiel ) which form a social practice (Bourdieu, F 1993), although they differ from one 

another. Individuals and social classes need symbolic power as the power of power to live, change 

and shape life without having to carry out symbolic violence ( García-Villegas, M. 2003). 
However, research shows that the most special society in the world of Education is inseparable 

from symbolic violence because of the possession of symbolic power from dominant classes such as 

symbolic violence towards students (Powell & Dylan Smith Abigail, 2017) (Nairz-Wirth et al., n.d.) 

(Reynolds, 2017) (Mangera & Simega, n.d.) (R Waters, n.d.) (Ebadi & Zamani, 2018) (Archer et al., 

2018) (Brown, 1971) (McGillicuddy et al., n.d.) (Marsh, 2018) (Cheryl Reynolds, 2018) (Gast, 2018) 

(Tola, 2018) (Roumbanis, 2019). . Symbolic violence is carried out by dominant classes that have the 

power of symbols in various ways such as popular music (Powell & Dylan Smith Abigail, 2017), 

learning or lectures (Reynolds, 2017) , (Mang era & Simega, nd), (McGillicuddy et al., nd) , (Gast, 
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2018) , (Tola, 2018) , (Roumbanis, 2019) , Education systems or school management (Richard 

Waters, 2017), (Archer et al., 2018) , (Marsh, 2018) , (Coles & Powell, 2020), predatory journal 

(Coles & Powell, 2020). social space (Coles & Powell, 2020), labeling (Marsh, 2018) and race and 

class classification (Gast, 2018). 

One of the achievements of symbolic power can be achieved through the contestation of 

discourse, namely the production, distribution and reproduction of discourse on a reality (P Bourdieu, 

1991). The winning discourse becomes a doxa and there is a discourse that maintains the existence 

of orthodoxy , while the losing discourse becomes heterodoxy (Bourdieu, P. 1994). Discourse 

contestation is done through stereotype frames between various parties that contest each 

other . Heterodoxy as a losing discourse owned by a dominated class requires an empowerment 

towards a change. 

Symbolic violence and discourse contestation also occur in private school students in 

Bantaeng Regency, based on the results of the researchers' initial observations (1) symbolic violence 

occurred against private school students due to capital ( economic, social culture, symbols) , social 

class, habitus, power and symbolic violence in a social context (habitus x social capital + domain). 

The mechanism of symbolic violence by the dominant class is through the stereotype 

frame . Stereotype frames are the process of labeling an entity by producing, distributing and 

reproducing discourse carried out by actors or institutions that have power, knowledge or 

capital. Public school actors have relations with the government and the community to 

form orthodoxy discourse with superior school stereotype frames and carry out symbolic violence 

against private school students, while private school actors construct heterodoxy discourse as a 

counter discourse with religious-based school stereotype frames to counter the hegemony of the power 

of private schools. 

The study of symbolic violence so far has only revolved around the school arena which is 

antologically limited to relations in the school arena (internal). In contrast to the research that will be 

carried out into the space of critical paradigm through the analysis of symbolic violence, legal 

contestation , and stereotypical frames between private schools and public schools as a form of 

symbolic violence carried out by state school actors, government and society (external schools) 

through production, distribution and reproduction of discourse in the form of stereotype frames . 

There are a number of factors that form the basis of research (basic research), namely (1) 

social background, namely changes in society that are more fanatical about state schools 

and discriminatory against private schools. (2) Intellectual background, namely the construction of a 

movement for change towards class equality between students / private schools and State students / 

schools through the mission of change and empowerment. (3) The research background is (a) 

the absence of pierre Bourdieu's theory in seeing positive symbolic violence. Symbolic violence can 

be positive if the actor makes symbolic violence as motivation in fighting (the realm) to form new 

habitus and ultimately towards more positive changes (social practices) by optimizing the capital 

owned 

Based on the problem statement of this study are (1) symbolic violence occurred against private 

school students from State school actors , government and society, sociologically ontologically 

making frames stereotyping / labeling, domination, symbolic violence and discourse contestation 

as areas of knowledge and methodological ontologies looking at social reality in micro-macro, 

structure-factors, subject-objects, (2) the construction of stereotyped frames by State school actors, 

government and society towards private school students, in epistemology sociology uses a critical 

paradigm ( practical : analysis and action) and research epistemology using the mixed 

method paradigm (qualitative-quantitative), (3) Private school students need to be empowered by 

providing awareness so as not to get symbolic violence from State school actors, government and 

society, axiologically producing sociological values, namely positive symbolic violence. 

  

2. THEORITICAL REVIEW 
According to Bourdieu in the social arena, social battles always occur. Groups that have the 

same capital and habitus as most individuals will be more able to take action to maintain or change 

the structure compared to those who do not have capital (P Bourdieu, 1984). Bourdieu further stated 
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that the arena is also the arena of battle "The field is also the field of struggle" (Bourdieu and 

Wacquant, 1992). Thus, in a battle some win, some lose. The winning discourse becomes doxa,  

 

while the losing discourse becomes heterodoxy. The discourse that continues to maintain the existence 

of doxa, namely orthodoxy in charge of maintaining the integrity of doxa. Generally, orthodoxy 

consists of dominant groups in power and always maintains discourse related to the interests of the 

group and is always in direct opposition to the dominated group. While on the other hand there are 

parties or groups that are always building discourses that are contrary to doxa, namely heterodoxy. The 

opposition between orthodoxy and heterodoxy occurs in the money r called Bourdieu and the universe 

of discourse (P Bourdieu, 1977). In the context of symbolic violence in the discourse contestation of 

private school students in Bantaeng Regency, the discourse contestation is played by four main actors, 

namely the government , State school Actors, Private school Actors, and communities around the area 

of Private schools and public schools that each produce, distributing and reproducing 

discourse. Stereotype is the process of generalizing a whole class of phenomena based on a little 

knowledge gained from the class members ( Wood, W., & Neal, DT 2009 ). The stereotype itself 

means giving a standard image or label / stamp to a person or group based on an incorrect or 

misguided assumption ( Child, DBP ). Eriyanto (2011) mentions that there are 4 practices of using 

language as a discourse strategy of marginalization among stereotypes. Stereotypes can be negative 

and positive (Angraini, 2011), which are constructed by the community (Dyer, R 2002) through the 

process of categorization, prominent stimuli, schematic processes and semiotics ( Krech, D., & 

Crutchfield, R. S 1948) . The stereotype of a given dimension direction ( direction ), intensity 

( intensity , accuracy ( accuracy ) and content ( content ) (Samovar, 2009). 

  

3. RESEARCH METHODS 
This research uses mixed methods. Model mixed methods concurrent embedded. In this 

study the first stage uses qualitative research methods and the second stage uses quantitative research 

methods simultaneously or together but with different weights. The research site or research location 

in general is in Bissappu District, Bantaeng Regency, which has 6 private schools and 6 public 

schools. The qualitative meto instrument uses the researcher as the main instrument by using a 

checklist of observation guidelines, interview guidelines, documentation sheets, photo or video 

cameras and recording devices. Whereas the quantitative method uses a validated questionnaire i. The 

qualitative informant method of the researcher used 43 purposive sampling consisting of government, 

community leaders, state school students, public school teachers, public school principals, public 

school alumni, private school students, private school teachers , private school principals and private 

school alumni . Whereas the respondents of the quantitative method research used simple random 

sampling technique which amounted to 301 out of 1221 population. Primary data obtained directly 

such as data from interviews, questionnaires and observations, while secondary data is data obtained 

from documents related to research. Data collection techniques used were the distribution of closed 

model questionnaires, direct observation, guided interviews, field records and 

documentation. Qualitative data analysis was carried out through the stages of data reduction, data 

display and conclusion drawing , while quantitative data analysis data used questionnaire verification, 

tabulated questionnaire data and percentage of questionnaire data . The validity of qualitative data 

uses source triangulation, time triangulation and method triangulation, while quantitative data go 

through the reliability test (accuracy) and validation test (correct). 

 

DISCUSSION 

1. Factors That Cause Symbolic Violence 

Symbolic violence against private school students occurs due to several factors, namely: 

a. The ownership of economic capital is different between private schools and public 

schools. Different economic capital includes (1) ownership of facilities, which are 

tools directly related to learning such as classrooms and learning facilities and infrastructure such 

as ceremonial courts, sports fields and reading parks, (2) ownership of material or money owned 

by public schools more compared to private schools because the material or money owned is 
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highly dependent on the allocation of school operational assistance funds (BOS) which are 

adjusted to the number of students in each school. 

b. Different social capital ownership between private and public schools. M orking different social 

includes (1) a public school has a relationship with the government or the tissue is very 

good because the public schools are government owned schools while the private sector is owned 

by a foundation or organization that does not have a close relationship such as state schools. (2) 

public schools have a relationship or network with community leaders through public school 

alumni community leaders or parents of public school students while private schools also have 

relationships or networks with religious leaders such as religious teachers . (3) public schools and 

private schools collectively gather in a community such as the principal work group (MKKS) for 

school principals, subject teachers' deliberations (MGMP) for teachers but there is no specific 

community for cross-school students but only in the internal school community. However, 

private schools still have a community or group based on a foundation or organization that houses 

the school, such as the Muhammadiyah school community, the Nahdlatul Ulama school 

community, the Wahdah Islamiah school community among all community members who know 

each other. So that in terms of quantity private schools have more social capital compared 

to public schools. 

c. The ownership of cultural capital is different between public schools and private 

schools. Different cultural capital includes (1) the knowledge and skills possessed by public 

school actors are better because they have professional educators with PNS teacher indicators 

and are certified compared to private school actors. Whereas for public school students have 

more general knowledge with indicators of participation and the acquisition of champions or 

medals in each race. (2) attitudes held by public school students are better in the aspect of 

disciplinary attitude compared to private school students. (3) The performance of public school 

students is better and neater compared to private school students, although each school has rules, 

but the enforcement of different student disciplines that affect student performance. 

d. Different symbolic capital ownership between public schools and private schools. Different 

symbolic capitals include (1) prestige or public appreciation of schools or public school students 

in general are more valued in the community compared to private schools because they have a 

good image in society such as superior schools while private schools are still in the process of 

building a good image because many private schools are known as disposal schools. (2) the status 

or position of public schools is generally higher in the community than private schools because 

it is supported by the image of a superior school owned. 

I am mastering capital control by public schools covering economic, social, cultural and 

symbolic capital, so that public schools through capital accumulation are better and have the 

opportunity to carry out symbolic violence against private schools because their  economic , social, 

cultural and symbolic capital contributes to symbolic violence (Huot, S. 2017). Ownership of capital 

is able to maintain and change structure (Bourdieu, 1984) because symbols have power (Bourdieu 

1991). In addition, having economic, social and cultural and symbolic models encourages a strong 

sense of entitlement to privileges (Xu, CL 2017) including a sense of being entitled to a better status 

in the eyes of society. 

 
2. Religious capital as New Capital 

The ownership of religious capital is different between public schools and private 

schools. Different religious capital includes (1) public trust in private schools as schools that can teach 

their children to be children who have a higher religious understanding compared to public schools, 

(2) Spiritual leadership carried out in the community is dominated by actors. private school actors 

compared to public school actors such as mosque priests, preachers during the holy month of 

Ramadan, Friday preaching sermons, preachers on Eid al- Fitr and Eid al-Adha, preachers 

of h takziah , preachers of weddings. Religion becomes a symbol that has the power to monopolize 

and yet retains cultural capital as stated by Bourdieu (Rogers & Swartz, 1999), even though (Mulkan, 

nd2013) includes the religious community capital as social capital. 

3. Domination of Quality and Quantity 
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The dominance of public schools over private schools occurs because of 

two factors, namely mastery over quantity and mastery of quality. Power over quantity 

is because public schools have more students, teachers, education personnel, more schools, alumni 

than private schools. While the power of quality because it has better quality planning, process, results 

and graduates compared to private schools because it is supported by very adequate school education 

standards. Public schools as the dominant class have power over private schools through the 

accumulation of capital owned, giving rise to embryos of symbolic violence in the form of 

stereotyping of private school students and even stereotypes for actors and private schools. the 

dominance of public schools over private schools through the mastery of quantity and quality, which 

has an impact on domination and subordination in the world of Education (Bourdieu and Wacquant 

(1992). 
Different mastery of capital makes different habitus between private schools and public 

schools, different habitus makes different behaviors, because despite the habitual inherent in the 

entity (Bo urdieu in Fashri, Fausi, 2014), it eventually becomes physical behavior ( Wattimena, R 

A 2012) such as high-discipline learning habits, practice-based learning and neat teacher and student 

performances . 
  

4. Types of domination 

In the Bissappu sub-district of Bantaeng Regency there are various types of dominance, namely 

(a) the type of domination of the dominant class of state schools over other public schools, (b) the 

type of dominance of the dominant class of state schools over private schools, (c) the type of dominant 

class of private schools over state schools, (d) the type of dominant class of private schools over other 

private schools. However, among all types of dominance found, the dominant type of domination of 

state schools over private schools is the highest in the community . Public schools as the dominant 

class in the fight with private schools in an arena (feil) of education do the imposition of habitus by 

making public schools an example in creating good learning habits and administering best educational 

practices. Domination is used to explain interpersonal power relations or between forms of power as 

well as power in education (Pierre Bourdieu & Passeron, 1990). Domination is very closely related 

to symbolic violence, because symbolic violence has the aim to control and dominate others (Grimaldi 

& Serpieri, 2015). 
  

5. The realm of symbolic violence 

The mechanism of symbolic violence against private school students is carried out through the 

realm of feel in the Bissappu District region and Bantaeng Regency in general as an arena of battle 

with the aim of occupying dominance, maintaining, changing domination or fighting over 

dominance. In the process of strengthening the power of anyone can be discriminated against 

(Quinones, JA 2017) in the arena of battle, both private and public school actors. The battle arena as 

" The field is also the field of struggle " (Bourdieu and Wacquant, 1992) and the arena of struggle 

(Bourdieu (1984). For state school actors in Bissappu District specifically state schools have occupied 

dominance as high level schools and continue to maintain dominance towards private schools by 

continuing to maintain the public image of public schools as superior schools as one of the symbolic 

capital of public schools, symbolic capital is one of the capital used by the dominant class to maintain 

dominance (Topper, nd2003), while for private school actors continue to make efforts changing 

domination through increasing the superiority of each private school with the aim of seizing 

domination that has been held by public schools, private schools want to be even better than state 

schools, taking part in the arena of battle between private school actors and public school actors from 

301 respondents. 

 

 

 

 

 
  

Realm (feel) as a battle arena 
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Respondent type 

Public 

schools 

occupy 

dominance 
  

Private 

schools want 

to change 

dominance 

Public 

schools 

maintain 

dominance 

Private 

schools fight 

for 

dominance 

Total 

Respondents 

 

Yes Not Yes Not Yes Not Yes Not   
 

Government 6 1 5 2 7 0 4 3 7 
 

Public school 

students 
160 5 150 15 165 0 90 75 165 

 

Public school 

teacher 
4 0 3 1 4 0 2 2 4 

 

Head of state school 4 0 3 1 4 0 2 2 4 
 

Public school 

alumni 
3 0 3 0 3 0 2 1 3 

 

Private school 

students 
90 16 102 4 106 0 80 26 106 

 

Private school 

teacher 
3 1 4 0 3 1 4 0 4 

 

Principal of a 

private school 
3 1 4 0 3 1 4 0 4 

 

Private school 

alumni 
2 2 4 0 4 0 4 0 4 

 

Total Response 275 26 278 23 299 2 192 109 301 
 

Percentage (%) 91,37 8.63 92.36 7.64 99.33 .67 63.79 36.21 100 
 

  
6. Symbolic violence through the imposition of ideology and the imposition of habitus 

Public schools as a dominant school against private schools, through their actors do (a) coercion 

of state school ideology that is the goal that is characteristic of public schools that is only to build 

schools to educate young people , which is different from the goals of private schools in 

addition to educate the children of the nation also has an economic goal that is to get income from 

educational activities carried out. As stated by Bourdieu about the use of the idea of ology as a symbol 

of violence to get approval from the dominated class (Rogers & Swartz, 1999), (b) the imposition of 

habitus or the ability of public schools against private schools in practicing education in schools, 

because public schools always used as a reference in conducting better educational 

practices. Although the imposition of ideology and habitus is legitimate in the eyes of private school 

actors and unconsciously (Jenkins, 1992), because economic orientation can damage the quality of 

schools and references to educational practices can damage the characteristics of private schools that 

are different from public schools. The following is the percentage of symbolic violence against 

students from 301 respondents. 
   

Forms of symbolic violence against private school students a 
Respondent 

type 
Coercive ideology (school goals) Forced habitus 

(Quality educational practices ) 
Total 

Respondents 
SS S. K J TP SS S. K J TP   

Government 4 2 1 0 0 3 2 1 1 0 7 
Public 

school 

students 

44 40 38 25 18 46 42 37 26 14 165 

Public 

school 

teacher 

2 1 1 0 0 2 1 1 0 0 4 

Head of 

state school 
2 1 1 0 0 2 1 1 0 0 4 

Public 

school 

alumni 

2 1 0 0 0 2 1 0 0 0 3 

Private 

school 

students 

27 27 25 16 11 38 25 24 19 0 106 
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Private 

school 

teacher 

2 2 0 0 0 2 1 1 0 0 4 

Principal of 

a private 

school 

2 2 0 0 0 2 1 1 0 0 4 

Private 

school 

alumni 

2 1 1 0 0 2 2 0 0 0 4 

Total 

Response 
87 77 67 41 29 99 76 66 46 14 301 

Percentage 

(%) 
28.90 25.58 22.25 13.62 9.63 32.89 25.24 21.92 15.28 4.65 100 

 

7. Symbolic violence through stereotypes 

Stereotypes used by different classes have done a lot of symbolic violence (Uenal, 2016), each 

actor represents, justifies and reinforces stereotypes which are a form of symbolic violence or 

symbolic violence by planting stereotypes (Ditya Perdana, 2014.) and vice versa symbolic violence 

can give birth to stereotypes (Personal F, 2016.). Through the dominant class power possessed by 

public school actors become the embryos of public school actors committing violent acts against 

private school students in social life. symbolic violence is reproduced in daily interactions, practices 

and daily dispositions (Khanal, P. 2017), through the mechanism of (a) state school actors giving a 

negative label or label to private school students ( out groups ), (b) actors public schools give a 

positive stamp or label to state school students (ingroup), (c) state school actors give a negative stamp 

or label to students (individuals) and private schools (groups). 
Liliweri, A (2009) stereo tip has three basic principles which are categorization, heredity and 

the same characteristics, characteristics, habits of action. Like the stereotype given by public school 

actors to private school students, is a process of character categorization that applies to all private 

schools, carried on from generation to generation by public school actors for generations, given to 

students of private schools and private schools. 
The stereotypes given by state school actors to private school students such 

as pasikola (students who go to school in the afternoon), muhammadon (students who follow the 

muhammadiyah religion), private students (only private / degrading school students), Christian 

school students (students who goes to school on Sundays ). Whereas the stereotype given by state 

school actors to private schools is a disposal school, a private school (only private / degrading 

schools), Christian schools (schools have school activities on Sundays). Stereotype means insulting 

students and private schools, discriminating against students and private schools, damaging the good 

image of students and schools. 
The stereotype for public school students is good students, smart students and high achieving 

students, while stereotypes for public schools are the best schools, superior schools and government 

schools. Negative stereotypes adversely affect stereotypes (Rydell et al., 2010), unfavorable (Sánchez 

Palacios et al., 2009) and imbalances (Vertinsky, 2016 ) although negative stereotypes have positive 

effects if they can be directed (Seibt & Förster, 2009) 2004). 
Positive stereotypes for students and public schools provide a picture of the condition of 

private school students and private school groups, be a positive image for groups, help students and 

school actors behave with others and be a reference for students and state school actors in assessing 

the condition of their groups. Whereas negative stereotypes for students and private schools are very 

dangerous for students and the continuity of private schools, are insulting to students and private 

schools, discriminatory against students and private schools, damage the good image of students and 

schools. 
the stereotypes given are mostly negative, the stereotypes given positively for students of 

public and state schools (ingroup) and negative for students of private schools and private schools 

(outgroups). 
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8. Stereotype variant in symbolic violence 

Stereotypes of private school students consist of positive and negative stereotypes with 

constructive and deconstructive goals and have constructive and deconstructive results for private 

school students, namely: 
  

No. Type 

of stereotype 
Purpose 

of stereotypes 
Stereotype resu

lts 
Actor Actions 

  Negative Stereot

ype 
Deconstructive Deconstructive The stereotype given by public 

school actors to private school 

students is negative and has the 

purpose of destroying 

(deconstructive), by private 

school actors considered as 

truth so that it follows the 

stereotypes given by state 

school actors (deconstructive). 
Deconstructive Constructive The stereotype given by public 

school actors to private school 

students is negative and has the 

purpose of destroying 

(deconstructive), by private 

school actors is considered as 

motivation to improve 

themselves so that they fight in 

the realm (fiel) to form new 

habitus, towards better change 

in a social practice Education 

in schools (constructive). 
  Positive stereoty

pes 
Constructive Deconstructive The stereotype given by state 

school actors to private school 

students is positive and has a 

constructive purpose, by private 

school actors being seen as a lie 

so that they do not follow the 

stereotypes given by public 

school actors (deconstructive). 
Constructive Constructive The stereotype given by state 

school actors to private school 

students is positive and has a 

constructive purpose, by private 

school actors being seen as 

motivation to improve 

themselves so that they fight in 

the realm (fiel) to form new 

habitus, towards better change 

in a social practice Education in 

schools (constructive). 
  

The construction of stereotypes given by state school actors to students and private schools is 

based on the social values of people who love the quality of graduates so that they are fanatical about 

public schools and discriminatory against private schools, the stereotypes given by state school actors 

are followed by students and the community as a truth, even though there are private school students 

and private school actors who reject the stereotypes given by public  
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school actors. The stereotype construction that is given by state school actors to students and private 

schools (a) has negative and if negative direction dimensions , favored and disliked by students and 

private school actors, (b) has a intensity that is rarely and often is often done by school actors public, 

(c) has a dimension of determination because there are stereotypes that are right, wrong and half right 

both for private schools and for public schools, (d) have dimensions of content because 

the stereotypes given are specific to students or private schools and there are also stereotypes which 

is general for all students of private schools and private schools . The stereotype construction given 

by public school actors to students and private schools has a positive impact on students and private 

school actors because there are actors making negative stereotypes as motivation in fighting 

(the realm) forming new habitus and ultimately leading to more positive changes (social practice) with 

optimize capital owned by private school students and private schools in undergoing the education 

process. 
  

CONCLUSION 
Symbolic violence against private school students occurs because of ownership 

of economic capital , social culture, public school symbols that are different from private schools , the 

stratification of public schools as high level schools while private schools as low level schools , the 

dominance of public schools over private schools through mastery of quantity and quality, the 

existence of different habitus between public and private schools, the existence of different social 

classes between private schools and public schools, public schools as the dominant class and private 

schools as popular classes. The real feel of the Bissappu District and Bantaeng Regency in general as 

an arena of battle with the aim of occupying dominance, changing dominance or maintaining or 

fighting over dominance. Public schools as dominant schools through their actors commit symbolic 

violence through the imposition of ideology and habitus . Public school actors provide a negative label 

or label for private and private school students and a positive label or label for public and state school 

students which negatively impacts private school and private school students 

and positively impacts public and state school students, even though there are actors 

making negative stereotypes as motivation in fighting (the realm) forming new habitus and ultimately 

towards more positive change (social practices) by optimizing the capital owned by private school 

students and private schools in undergoing the education process. 
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